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TPAHC®OPMAIIHUJA YJIOTE HACTABHUKA
®PAHLYCKOT JE3BUKA Y EPU BEILITAYKE
UHTEJIMTEHLUJE

Caxxcemak: Yeoherwe sewumauke unmeauzeHyuje (Al) y obpasosHu npoyec
npedcmas/ba napaduzmMamcku nomMak y Hacmasu cmpaHux jesukd, noce6Ho
dparHyyckoe. Osaj pad ucmpadxcyje dy60Ky mpaHcopmayujy yaoze
HacmasHuka @ppaHyyckoe jesuka nod ymuyajem Al mexHosozuja. Kpos
aHaU3y KOHKpemHUX npumepa u cagpeMeHux neddzo02ckux npucmyna, pad
demoHcmpupa kako ce mpaduyuoHaIHA y/102a HACMABHUKA KAO 2/1A8HO2
Hocuoya 3Harba U yeHmpasaue guzype y yuuonuyu (,Sage on the Stage"”)
egosyupa y yaozy  MeHmopa, ¢acuaumamopa u  dusajHepa
nepcoHa/usosaHoz uckycmea yyersa (,Guide on the Side"). Hcmpasicyje ce
kako Al asnamu, nonym namemHuux mymopuHe cucmema, yemb6omoaa, aaama
30 @QymoMamcKko oyerbusarbe U 2eHepucarbe NepcoHaAU308aHUX caopicaja,
npeysumajy pymuHcke 3adamke, ocsao6abajyhu HacmasHuky epeme 3a
ca0xceHuje nedazoeke akmuseHocmu. Pad demassHo onucyje cywmuHcke
npumepe ogee mpaHcopmayuje: o0 kopuwherba Al 3a Kpeuparse
adanmugeHux eexcOu e2pamamuke U 80kaby.apd, npeko npumeHe
KoHeep3ayujckux Al asamapa 3a paszo8opHy npakcy, do aHau3e nodamaka
0 Hanpemky y4yeHuka 3a 0oHoulerse uHgopmucaHux odayka. Hazaawasa ce
da HacmasHuk cada nocmaje HeonxodaH Kao Kpumuuyku eoduy kpo3 Al-
2eHepucaHe cadpicaje, apxumexkma Meuwosumoz y4erba (blended learning) u
nodpwka y paseojy UHMEPKYAMYPAAHUX U  COYUO-eMOYUOHAAHUX
KomnemeHyuja, Koje Al He modxce da 3ameHu. 3akmyyak pada ucmuye oa
ycnewHa uHmezpayuja Al He nodpasymesa 3ameHy HACMABHUKA, 8eh He2080
OCHadCUBArbe Kp03 npeobpadicaj yaoze, 20e KoMOUHayuja sbydcke emnamuje,
nedazozke unmyuyuje u mohu Al anama cmeapa onmuMaaHo OKpyicerse 3a
yceajarwe ¢paryyckoe jesuka. 0saj pad donpuHocu 60/beM pasymesarby
Heonxoo0HUX KomnemeHyuja 3a HacmasHuke y Odu2umaJjHoj epu u ckpehe
nacry HA nompe6y 3a KOHMUHYUPAHOM 0OYKOM U NPOMEHOM KypUKyaAyMa
HacmasHu4kux gakyimema.

KmnyyHe pevu: sewmauka uHmeauzeHyuja, Hacmasa @paHyyckoz je3uxda,
mpaHcopmayuja  yaoze  HacmaeHuka,  duzumasaHa — hedazoazuja,
NepcoHa/U308aHO yyetrbe, 06pa3osHe mexHo102Uje.
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YBO/J,

Pa3sBoj BemTauke uHTeaureHnuje (AU) Tokom mocaejme
JlelleHHje JI0Beo je /10 Ay6OKHX MpPOMeHA Y 06pa30BHUM CHUCTEMHMA
IIMPOM CBETa, MOCEOHO Y JIOMEHY yuela CTpaHUX jeauka. AU anaty,
NOMYyT UHTEJUTEHTHUX TYTOP CUCTEMA, CUCTEMA 3a ayTOMAaTH30BaHO
OLlE’bUBae, AJAalNTUBHUX IJIATGOPMU M TeHEPAaTHUBHUX MOJIeJa,
Memajy HauuH Ha KOjU Y4YEeHUIM y4ye, aJld M HAYMH Ha KOjU
HAaCTaBHUIIM I[UJIAaHUPAjy, peasu3dyjy W TMpolewyjy HacTtaBy. Te
IpoMeHe 0TBapajy HU3 NUTama 0 TpaHchopmaluju npodecuoHasHe
yJI0Te HaCTaBHUKA, UITO MpeCTaB/ba K/bYYHH NPO6JIeM OBOT paja.

[Tosla3auMO 0/ UCTPaKUBAYKOT IMpobJseMa: Ha KOjU HAYUH
BelllTauKa MWHTEJUreHI[Mja Meka YJOry HacTaBHUKA (GpaHIyCcKOT
jesuka y caBpeMEHOM O0O0pa3oBHOM KOHTEKCTy? Y Be3W ca THM,
npeAMeT OBOr pajia jecTe aHajJu3a IMpOMeHa Koje HacTajy y
nejaromiKkoj, METOAUYKOj U TEXHOJIOLIKOj KOMIIOHEHTH HaCTaBHUYKE
npakce mnoj yrtuinajeM AW TexHosoruja. KOHTEKCT uHCTpaKhBamba
npeJ/icCTaB/ba CaBpeMeHa HacTaBHAa Ipakca y Kojoj AW moctaje geo
CBAaKO/IHEBHOT 06pa30BHOT Ipolieca, Kako y GopMasHOM 06pa3oBamy,
Tako U y HepopMaJIHUM U JUTUTAJTHUM OKPYKeHUMa.

CaBpeMeHa JiMTepaTypa HUCTUYe Ja yJiora HAacTaBHUKA HUje
yrpoKeHa TeXHOJIOUIKKUM pa3BojeM, Beh ce TpaHchopMuUllle y mpaBIy
HOBUX MNpoQpeCUOHAJHUX KOMIIETEHIIMja, Kao IITO Cy KpUTHYKA
JUTHUTAJHA NUCMEHOCT, CHOCOHOHOCT MHTerpaluje ayToMaTU30BaHUX
ajata, nejaromka ¢JEKCHOUIHOCT UM MeAujallUjcKe yJjore y
OKpYKEWY MNpPOUIMPEHOM TexHoJioTHujoM. OBa TpaHchopmanuja je
noce6HO M3paXkeHa Y HAcTaBU CTPAHUX je3UkKa, rje AU mema oJjHoce
nsMehy  jesSMYKUX  BEIITHUHA, ayTEHTUYHUX  pecypca u
WHAYMBUAyaJu3aluvje HactaBe. [I[puToM, Kao mTo nokasyje TamckoT
(2009) ananusom ,HeT TreHepanuje”’, caM cybjekaT ydYema ce
NPOMEHMO:  JlaHALllbU  YYEHUIIM Cy  JAUTUTAJHO  pobheHH,
K0JIab0paTUBHU W O0YEKYjy Ja OyAy aKTHUBHU TBOPLM 3Hamha, LITO
npejcTaB/ba W JIOJATHH TOBOJ U NPWIHKY 3a pejaedUHHUCAE
HacTaBHUYKe yJIOTe.

Y cBeTJsly HaBeJleHOT, MOTPEOHO je CUCTEMATUYHO carjefjaTu
kako AW o6JiMKyje caBpeMeHHU UJIEHTUTET HacTaBHUKA QpPaHILyCKOT
je3suKa, Ha TEOPHjCKOM W MPAaKTUYHOM HHUBOY. 3aTO je HeONXOJHO
JAedbUHUCATH jacaH [U/b UCTPAKHBAA.
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TEOPHJCKH OKBHP PAJIA

PasymeBawe TpaHchopMalyje ysore HacTaBHUKa y Jo6a
BelllTauKe HWHTeJ/IMIeHliMje 3axTeBa OCJamalkbe Ha TeopHjcKe
KOHIleNI'Te M3 06J1acTH Iejarorvje, 06pa3oBHE TEXHOJIOTH]e,
JIMHTBOJIU/IAKTHUKE U KOTHUTUBHUX HayKa.

Esosyyuja nedazowkux napaduemu: 0d ,Sage on the Stage” ka

,Guide on the Side”

UcTopujcky riefano, TpagyuLMOHAMHA Nefarolka napajgurma
HacTaBHMKA Kao ,lpeHOCHOLd 3Hawa”’ U LeHTpajlHe urype y
yumoHuiu (,SageontheStage”) mocteneHo ce TpaHchopmuiie. Kako
HaBoju Bates (2019, p. 203), ,/io6ap HacTaBHUK y 21. BEKy HUje OHAj
KOju HajBulle 3Ha, Beh oHaj Koju Hajbo/be OpraHu3yje ycjoBe 3a
yuyewe.” OBaj mnoMak mnojpasyMeBa Ja HaCTaBHUK IOCTaje
dacunutaTop U Meaujatop ydewa (Shulman, 1986, p. 9), mto ce
noayaapa ca BurorckujeBum (Vygotsky, 1978, p. 86) cxBaTtameMm
COLIMja/IHO-KYJTYPHOI y4elma y KOMe je MeHTOpCKa yJora of,
npecygHor 3Havaja. OBy HyXHOCT JAy6oke TpaHchopMmalnuje
HacTaBHUYKe yJsore noTBphyje u Muiuen Cep (2012) dunozodckom
aHa/iu3oM JurutasHe epe. OH yka3yje JAa ce I[0jaBOM HOBOT
AHTPOTIOJIOIIKOT  cybjekTa, ,Masor Ilasma”, Koju 3Hame He
CKJIaJUIITH Beh My [AWHAaMHUYKM NpPUCTYyNa, HCTOpPUjcKa yJiora
HacTaBHUKA Kao ,Jp:adya” U MpeHOoCcHolla 3Hawa OKOHYasa. YMecTo
TOra, HACTaBHUK Mopa Ja II0OCTaHe apxXWTeKTa ycCJaoBa 3a
KOHCTUTyUCale 3Hamwa, BOAWY Kpo3 HHOPOpMAlLMOHE OKeaHe U
dacunuTaTop KpPUTUYKOI Mull/bewa. OBa eBoJyliMja ycC/JI0BJ/beHa
JUTUTAJHUM TeXHOJIOTHjaMa IpeJcTaB/ba I0JIA3UILHY OCHOBY 3a
pasyMeBame JAy6sbe TpaHchopMaluje KOjy H3a3MBa BelITayka
WHTEeJIUreHyja.

Bewmauka uHmeuzeHyuja y 06pa3osarby: Hosu hedazowku

napmuep

CaBpeMeHa UCTpaXKUBaka MoKasyjy na AU cBe Bullle mpey3ruMa
byHKIMje TOJpIIKe y4yeky: aJanTHUBHO MOy4aBakbe, aHaJIU3y
nojaTaka o y4yewy, GpOpMaTHBHO OllelhbMBalbe U ayTOMaTH30BaHY
noBpaTtHy uHpopmMalujy (Godwin-Jones, 2021, p. 5). UHTe/IMreHTHH
TYTOPCKU CUCTEMH U T€HEPaTUBHU MOJIE/IU NIPe/ICTaB/bajy MPOMEHY Y
OJIHOCY Ha TpaJMIIMOHAa/IHe JUTUTAJIHE ajlaTe, jep He caMo Jia TIpy»Kajy
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pecypce, Beh unmepakmusHo nocpedyjy y npoliecy yuemwa. Roll u Wylie

(2016, p. 582) uctuuy ga AW y oGpasoBamwy mnpoJsa3u Kpo3 da3ze
,€BOJIylMje U peBoJsynuje”.OBy peBOJyLHjy M HMIepaTUB 3a
oAroBopoM HarJsio uctuue Kapucentu (2019, ctp. 8), koju ymnosopasa
Ha XUTHY NOTpeby [a ce HaCTaBHULU NpUIlpeMe Ja OYLy ,,apXUTEKTH,
a He IIaCMBHM KOpPHUCHHLM  OBe TEXHOJIOTHje, Kako OW HeHa
MHTerpanuja uMaJia nearolku CMHUCao.

CneyuguuHocmu npumeHe AH y Hacmasu ppaHyyckoe jeauka

[IpumeHna AU y je3an4Koj eAyKaiuju JOHOCH OpojHe crielupUuiHe
MoryhHocTuM 3a HacTaBy ¢paHIYCKOT je3Wka: o6paZly Kopmyca,
ayTOMaTHU30BaHy aHa/M3y Trpellaka, I[ePCOHAIM30Bamke BeXOH,
CUMyJalyjy ayTeHTUYHUX KOMyHUKalMoHux cuTyauuja (Li&Wang,
2021, p. 3), aHa/IM3y WU3TOBOpPA M MOAPIUIKY MYJTUMOJAJHOM yYeHY.
Bepren u Mersaen (Bertin & Moeglin, 2010, p. 77) yka3syjy Ja
TEXHOJIOTHja MOCTaje caCTaBHU eJIeMEHT je3U4YKOor o6pa3oBamba, alu
Jla ’beHy MeJaroliky BpeJHOCT oApehyje ynpaBo HACTABHUK — FeTOBO
TyMauemwe, u360p W uUHTerpauuja ajiarta.CiudyHO, HarJsamasajyhu
npoMeHy mnapaaurme, bakuh-Mupuh (2022, p. 34) TBpAu Ja
,KBAJIUTET caBpeMeHe HacTaBe OQpaHIYCKOT je3WKa IOoYMBa Ha
HAaCTaBHUKOBO] CIOCOGHOCTH Ja OyJe apXUTeKTa YYEeHUYKOT
HCKYCTBa, TZle TEXHOJIOTHja CJAYKM Kao MOCT, a He Kao uumb’. OKo
Bubhemwe IUPEKTHO MOo/IpXKaBa KOHIIENT /ia je meAaroiika BpeaHoct AU
asaTa ojJjpeheHa KPUTUYKHUM H3060pOM U HHTErpanujoM Kojy
CIIPOBO/JIY HAaCTaBHHUK.

Konyenmyasinu modeau Hoge ya02e HacmasHuka y epu AU

[lon yrunajem AW, xonHnent ,GuideontheSide” mob6uja Ha
JoJaTHUM JAuMeH3Wjama. Savremeniautori (Selwyn, 2019, p. 45;
Serres, 2012, p. 48) uctudy fa HaCTaBHUK MOCTaje:

Jlu3ajHep UCKYCTBa yuyema: KpeaTop okpy:Kemwa U clieHapuja y

KOjUMa yYeHUK aKTUBHO rpajiv 3Hame.

HHTepnperaTop mnogaraka: CTpydywmakK KoOjU aHaJu3upa

noJlaTke o0 y4ewy TeHepucaHe AW asaTtuMa U J0OHOCH

vHbOpMUCaHe Ne/IarolliKe O/ JIyKe.

MeHTOp M d¢acuaurtarop: IloapkaBa y4eHHKe Y pa3Bojy

KOMILJIEKCHUX KOMIIETEHLIH]a, yKbYy4dyjyhu KPUTHUYKO

MUILJ/bEHE U UHTEPKYJITYPaJHy KOMYHUKALH]Y.
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Kputuuku ¢uiarep u etuuyku Boau4: [Ipeucnutyje AMU-
reHepucaHe cajp:kaje, NoJydaBa [AUCUTAJHy HHUCMEHOCT U
3alITUTY NPUBATHOCTH, MU GPAHU aKaJIeMCKH UHTerpUTeT.

Kpumuuku ocepm Ha domeme u ozpaHuyersa AU y o6pasosarcy

Waxo AW Hyau mnpoumMpeHe nejaroiike MoryhHocTH, 6pojHHU
ayTOpHM UCTHYy W pU3HMKe: eTHYKe JujeMe, IPUBATHOCT MOJATAKa,
NOTeHLHjaHO CMambeHy ayTOHOMU]y yUeHHKa, Moryhe
NPUCTPACHOCTH aJropuTaMa U I[OBepewme Yy ,ayToOMaTH30BaHe
uctuHe” (EuropeanCommission, 2020, p. 15; Selwyn, 2019, p. 98). OBa
OrpaHHYema HarJallaBajy Ja KPpUTHYKO pa3yMeBaime U ylpaB/baibe
TeXHOJIOTMjOM Mopa OUTH  CcacTaBHU Jeo  HAaCTaBHUYKHUX
koMmneTeHnHja. OBy KOMIUIEKCHY TPUPOAY HEONXOJHOI 3Hama
HarsamaBajy 1 Mumpa u Kexsep (2006) Kpo3 CBOj yTHIIAjHU OKBUP
TexHos01IKO-Teflaroko-caapxajHor 3Hawa (TPACK). Onu uctuuy
Jla ycIlelllHa MHTerpanuja TexHoJsoruje (ykmwydyjyhu u AWU) s3axTeBa
BUIIe OJ OJBOjeHOI II03HaBawa IpeJMeTa, IeJaroruje W/Iu
TeXHUYKHUX ajaTa; OHa 3axTeBa CMHEPIHjCKO 3Hame Koje HacTaje Ha
packpcHunu oBa Tpu JoMeHa (TPACK), 4yuMe ce HacTaBHUK
MO3ULMOHUPA Kao pedieKCUBHU AU3ajHep U GacUIUTATOD yuema.

LIU/b PAJIA

llub oBoOr pazja je Aa, HA OCHOBY pesieBaHTHe TEOPHjCKe M
eMIMpHjCcKe JUTepaType, aHaJu3Mpa IpoOMeHe y yJI03M HacTaBHUKA
dpaHLycKOr je3Wka y YCJIOBMMa CBe HWHTEH3MBHHUje NpUMeHe
BelllTaYyKe HUHTeJIMreHlydje, Te Ja yKaXe Ha HOBe KOMIIeTeHLUje U
13a30Be KOju M3 Tora npousujaase. Y ckaady ca nubeM, GOpMy/uLLy
ce cjaeiehu UCTpaXKUBAYKU 3aaLU:

1. Pa3aMOTpUTH TeopHjcKe OCHOBe U JoMeTe ynoTpebe AU y
HACTaBH CTPaHUX je3UKa.

2. UpneHTudukoBaT K/bydHe TpaHcPopMalyje HacTaBHHUYKe
yJiore noj, ytunajeM AU TexHoJsioryja.

3. AHasusupaTd npodecroHa/He KOMIIeTeHlMje HacTaBHMKA
KOje IoCTajy HeonxoAHe y AU noAp:XxaHOM OKpYXemy.

4. CarsepaTd nepcrnekTUBe M OrpaHuyewma npumeHe AU y
HacTaBU QPaHLyCKOT je3HKa.
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METOAOJIOIIKHU ITPUCTYII

MeToz0JI0IIKY OKBUP OBOT pajia 3aCHMBA Ce Ha NMPUHIMIKMA
HayyHe aHa/M3e TeOpHjCKUX M3BOpa M KPUTHUYKOr Hpersezaa
pesieBaHTHe JIMTepaType W3 006JIacTH INejarordje, 06pa3oBHE
TEXHOJIOTHje U JUJJAaKTHKe CTPAaHUX je3uKa.

THII PAJIA

OBaj pas mpeacTraB/ba MNOpeErJeJHU U TEOPHUjCKH paf ca
eJleMEHTHMa KOMIIAapaTUBHe M TeMaTCKe aHaiau3de mnoctojehux
HUCTpaXkKMBakba O MNPUMEHM BelITauyke WHTEJUTeHI[hje Y HacTaBH
dpaHIycKoT je3uKa.

N3BOPU U KPUTEPUJYMU 3A U3BE0P JIMTEPATYPE

Y aHanmu3dy Cy YK/byYeHH pelleH3MpaHU Hay4YyHU 4YJIAHLHY,
MoHorpaduje, CTyjMje U UHCTUTYLIMOHA/IHU U3BEIITAjU peJieBaHTHHU
3a TeMy, ca aKLeHTOM Ha aKTyeJsHe Nyb6JMKaldje (mociaegmux 10
ro/ijvHa) ¥ Hay4HY BPeHOCT.

[TIOCTYIIIU AHAJIU3E

[IpuMemeHH cy caefehy aHaIMTUUKY NOCTYNIM:

TemaTcka aHasM3a 32 UAEHTUPUKOBaKe K/bYYHUX KaTeropuja
(vs1ora HacTaBHUKA, AU anaTy, KoMneTeH1yje).

KoMnapaTrBHa aHa/M3a 32 nopeheme TEOPUjCKUX MPUCTYIIA.

KpuTnuka aHaiu3a joMeTa U orpaHuyerma AU.

MHTepnpeTaTUBHU METO/, 32 TyMadyele TeOPUjCKUX TOCTABKU y
KOHTEKCTY HacTaBe QpaHILyCKOT.

AHAJIU3A U IMCKYCH]JA

Y oBOM peny pajsa, TEOPHUjCKM OKBUDP MpEJCTaB/bEH Y
NPeTXOJHOM IOTJIaBJ/by CJIYXU Kao OCHOBA 3a JleTa/bHy aHaJM3y U
JIUCKYCHjY 0 KOHKPETHUM MpOMeHaMa y MpaKCch HacTaBe GPaHIyCKOT
jesuka moJ yTHLajeM BellTaykKe HHTejWreHinuje. Kpo3 KpuTHUKYy
aHa/MM3y JMTEpaType M MNOCTOjeNHX HCTpaXKUBamba, peaausyjy ce
HUCTPpaXXUBAUYKKU 33Jlalld pajia, ca I[UbeM Jila Ce yodye He CaMo
OYeKUBaHU NpaBIM TpaHchopmalyje Beh U peasHu U3a30BU Ca KOjUM
ce Cyo4yaBajy HaCTaBHHUIIU.
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1. Peanusayuja mpaHcgopmayuje yoze: o0 meopuje ka

npakcu

Hako Teopwja jacHo meduHuIne nmoMmak ca "SageontheStage" Ha
"GuideontheSide", y mpakcu ce pagu 0O MHOTO KOMILJIEKCHHjO] U
cBeoOyxBaTHHUjoj TpaHchopmauuju. Kako uctuuye Bejrc (2019, cTp.
214) y KOHTEKCTy JM3ajHUpama HacTaBe y JAUTUTAJHOM J00y,
K/bYYHH NleJJarOIIKH NPHUHIMII je ,IoMepalkhe HACTABHUKOBE NaXHe ca
npeHollema HHGopMalUja Ha pacuauTanujy yuemwa”. OBaj npuHIUII,
KOjU je y OCHOBM MoOJiesla Kao LITO je OKpeHyTa yuuoHuna (Lebrun,
2016), nmocTaje jour uspakeHUju U ojJakmaH ysorama AW.HactaBHUK
He HaIylLITa yJOTy eKciepTa, Beh je pegedunuiie. HacTaBHUK ce cBe
yemhe mocMaTpa Kao apxXuUTeKTa Ipoleca yyewa, OATrOBOpPaH 3a
OCMULL/baBalbe OKpy)Kema 3a Yyuyewme Koja IOACTHUYY aKTHBHO
yK/byuMBame Yy4yeHHKa. OBa apxuTeKTypa ce MaHHQecCTyje Kpo3
JM3ajHUpame ayTeHTUYHHUX, IPO6JIeMCKY OpHUjeHTHCAaHUX ClieHapuja
y KOjUMa y4yeHULM aKTUBHO rpafie 3Hambe, a AW asaTu ciayxe Kao
K/bBYYHH pecypcC U OCPeJHUK.

WUnyctpatuBHu npumep: llpojekat ,IlnaHupaj nytoBamwe y
[Tapus” 3a HuBo b1l. HacTaBHUK He npejaje Bokaby/jap 0 MyTOBaby
WJIM TpaMaTHyKe CTPYKType Oyayher BpeMeHa H30JI0BaHO. YMeCTO
TOTa, MOCTaB/ba CJOXKEHHjU 33JaTaK: YYeHHIH, Yy MaJMM IpylaMma,
MODpajy Ja Kpeupajy JeTabaH IJIaH NyToBawa Kopuctehu AU anare.
OHu Mory aa kopucte ChatGPT pa reHepully NnpejJjioKak uTepapapa
Ha OCHOBY ojpebeHux ycioBa (HOp. O6ylleT, HHTepecoBakha),
GoogleTravel nnn ¢paHIyCcKe TYpUCTUYKe CajTOBe 3a ayTeHTHU4YHe
vHopManuje, a 3aTUM Jia Kpeupajy npe3eHTalujy Uiu BUJe0-BOJUY
Ha ¢paHuyckoM. HacrtaBHUK TOKOM mpoueca JeJjyje Kao
dacunuraTop: nomMaxe y ¢opmysiMcamwy ynuTta 3a AM, ycmepaBa ka
NOy3JJaHUM M3BOpHMMa, Mpy:Ka je3WdKy IOJAPLIKY W, Ha Kpajy,
opraHusyje cecujy rje ce rpyne Mehyco6Ho ouemyjy. OBakBa npaxca
JUPEKTHO oOllepaljMOHa/u3yje TeOopHjCcKe KOHLEeNTe JHh3ajHHUpama
HCKYCTBa y4ema U MEHTOPCTBA, a/Ii UCTOBPEMEHO OTBapa NUTamlba 0O
jacHoM gebuHMcawy rpaHuLe u3MeDhy anatcke ysaore AU u
CYLITUHCKe NeJlarolike BpeAHOCTH KOjy YHOCH HacTaBHUK.

Huckycuja:  OBa  TpaHchopmalyja  3axTeBa  3HAYajHO
npeycMepaBalbe HACTaBHUKOBOI BpeMeHa M naxmwe. OcioboheH
PYTHUHCKOI TeHepucama W HUCIpaB/batba OECKOHAYHUX BapHjaluja
BeXXOU, HACTaBHUK CaJla MHBECTHUpA BpeMe Y KpeaTUBHO IJIaHUpPalbe,
VHAMBUJYAJHA KOYYMHI W QacUJUTaLUjy CJI0KEHUX MpojekaTa.
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oA ,nejaromke uH}aanuje” — 3aXTeBW 3a HOBUM KOMIleTeHLHjaMa
MOTy OUTH TOJIMKO BeJIMKM Jla 6e3 aJieKBaTHe CUCTeMCKe MOJPLIKe
(BpeMe 3a maHupame, 06yKa, TEXHOJIOIIKA UHPPACTPYKTYpa) AOBEAY
Jl0 UCKylLlIewa Ja ce AV KOpUCTH MOBPIUIHO UM Jla Ce HAIMyCTH 360T
npeonTepehema.

2. AU anamu y akyuju: o0 nomeHyujaaa 0o cmeapHe

nedazowke eapedHocmu

Teopujcku mnpersies, AW anata y HacTaBu je3uka Jo6uja Ha
KOHKPEeTHOCTH Ka/ja Ce carJie/iajy pe3yJ/ITaTyh lbUX0Be IPUMeHe y pealHUM
KoHTeKcTuMa. CTyZifja cy4daja U3 HUIIKe TUMHAa3uje, r/e je ynotpeba AU
4yeTOOTOBA 3a KOHBep3alMjy pe3y/JTHpaJa 3HA4YajHUM [OpacToOM
TOBOPHUX UHTEPAKLHja 110 YIeHUKY, C/IYXKH Kao yoe1/bUB IpUMep.

JeTa/bHa aHasv3a: Y O0BOM NPOjeKTy, HacTaBHHULA HHUje caMo
,2yK/pydnaa” 4det6oT. OHa je [AM3ajHUpa/a LeJOKyNaH MeJarolKu
OKBUD: IPETX0JHO yYBohemwe TeMe U K/bYYHOT BOKabyJapa; 3a/iaBammbe
cnefMPUYHUX KOMyHUKALlUOHUX CLeHapuja 4eT6oTy (HOp. ,04rJIyMHU
Jla Ccu TpoJaBall y NapuCcKoj nmekapu”); 3axTeB Ja YYEHULM CHUMe
pa3roBope; 3ajeJHAYKY aHaJM3y CHMMaKa Ha 4acy, $OKyCcHpaHy Ha
UJeHTUPUKALMjy CUCTEMAaTCKUX paMaTUYKUX Tpellaka, U3roBOp U
ynoTpeby BoKaby/japa; LU/baHe KOpPeKTHBHe Bexxbe Ha OCHOBY
yo4yeHUX npo6sieMa. OBaj NpUCTyN JeMOHCTpHpA KaKo Ce TeopHjcKa
CHHepruja octBapyje y npakcu: AU o6e36ehyje KOTUYUHY U TPUTUKY
3a Bex0by y 6e36eaH0j cpeaunu (moTBphyjyhu Hockly (2019, p. 84)), a
HAaCTaBHUK 06e306ebhyje KBa/UTeT, AYOUHY TyMauewa U MeJarouiko
ycMepaBawe. AW je oBJle 6MO0 ajaT 3a NpPUKyI/bake NOJaTaka o
Y4EeHHYKOM H3pasy, a HaCTaBHUK — MHTepIpeTaTop TUX NoJaTaka U
Jl1U3ajHep HacTaBHe UHTepBeHLUje.

Juckycuja: Mako cy anaTu 3a ayTOMaTCKO OLielbHBakbe NUCcakba
(AES) edukacHu y npenosHaBamwy MOBPUIMHCKUX Ipellaka, HbUX0BA
CIOCOGHOCT Jla NMpOLeHe HUjaHCe CTHUJA, KOXEePEeHTHOCT apryMeHTa
WA KyJTYpOJIOIIKY aJleKBaTHOCT U Ja/be je orpaHuyeHa. Paf
HacTaBHUKa ce, IpeMa TOMe, He eJIMMHUHMUILIE, Beh Memwa. YMecTo Aa
UCIpaB/ba CBaKy IpelLIKy, OH ce GpOoKycHMpa Ha BHUIIM HUBO NHCaba —
CTPYKTYpY eceja, CHary aprymMeHaTa, KpeaTUBHOCT H3pasa - Lok AU
6puHe O rpaMaTUykoj TayHOCTU. OBO 3axTeBa OJf HacTaBHHUKaA Ja
pasBHje BEUITHHY ,4uTama Kpo3” AW moBpaTHy uHdopmanujy, aa je
TYMaud U MHTErpHUlle y CBOjy NeJarollKy MpakKCy, IITO je MOTIYHO
HOBa JJUMeH3Uja lberose npodpecruoHasHe yJore.
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3. Hosa mana komnemeHyuja: Kpumuyka du2umasnHa

NUCMeHOCm Kao onepayuoHaau3ayuja emu4ke y/a02e

Teopujcku mocTaB/beHa yJora HacTaBHHUKa Kao ,KPUTHUYKOT
duaTepa”’ Hasasu CBOjy [JUPEKTHY oOllepallMoHaJW3alujy Kpo3
KOHLIeNT JAWTUTajJHe nucMeHocTH. Kako Harsiamasa bBysaTtoBuh
(2023, p. 37), 3a HacTaBHUKe CTPAaHUX je3WMKa OBa KOMIIETEHI[Hja Cce
JQHALUIbUM JaHOM ,He MOXKe 3aMHUCJUTH 6e3 KPUTHUYKOT OJHOca
npeMa aJlaTMMa BellTayKe MWHTeJUTeHLUje”, IITO je JIOTUYaH
HacTaBaK eBoOJIyLiMje HUXOBe MpodecuoHasHe yiore. OBakBO
CXBaTamwe IpeBa3Wja3d TEXHUYKO 3Hame M 06yxBaTa CIIOCOOHOCT
NejarollKor Av3ajHupara, KpUTHUYKOT KM360pa ajaTa M eBajyalnuje
HBbUXOBOT JIONIPUHOCA yuyewy. Yciel HacTaHka AW, oBa MUCMEHOCT ce
JlaHaC Hy»KHO NpolIMpyje y npaBly KpuTudke AU nucMeHocTH.

KoHkpeTHa npumeHa: 3aZlaTak y KOM y4YeHUUU Kopucte AU
ajaT Jia HalluIly TeKCT O ,yTULajy ¢ppaHLycKe peBoJylivje Ha CPICKHU
HallMOHA/IHU Ipenopoj’, a 3aTUM ra aHa/Ju3upajy, HUje caMo Bexxba
jesmdkux BewITMHA. OBakaB IPUCTYN 3axTeBa OJi HACTaBHUKA
KOMIIeTEHLIUje Koje IpeBa3uJjiase TeXHUYKO 3Hawe. Kao 1To
HarsiamaBa Kapcentu (2019, ctp. 12), npunpemMa HacTaBHHKa Mopa
Jla 00yxBaTH KPUTHUYKO pasyMeBamwe AU U eTHuko pacyhuBame, Kako
O0W OHU MOTJIM Jia AW3ajHUPAjy ClieHapuje rJie TEXHOJIOTHja CJYKHU
yuemy, a He yIpaBJ/ba lbUMe. YYeHULY ce 0L CTU4Y Ja npoBepe: [a iu
Cy HaBeJleHe YMibeHulle TauHe (Bepudukaiuja)? Ja i AU nsocraBsba
Ba)KHe INepclieKTUBe (HIp. yTULAj HA Jpyre 6ajikaHCcKe Hapoge)? [la
JIA Ce y TEeKCTY OrJefajy KyJTypHe WX UZeO0JOlKe NPUCTPACHOCTH
(Hnp. eBpomoueHTpUYHU norsaer)? Kopucth M anaT ajeKBaTHY
TepMuHOJIordjy? OBakBa aKTHMBHOCT JUPEKTHO ce CyodaBa ca
TEOPHjCKUM PU3HLIKMMA 0/ ,ayTOMaTU30BaHUX UCTUHA” U aJIrOpPUTAMCKe
npuctpacHoctd (Sadin, 2018, p. 121), Tpadncdopmuimiyhu ux us
alCTpaKTHUX TpPeTHU Yy KOHKpPeTHe IpeJMeTe  KPUTHYKOT
MpeucnuTHUBamba y yanonuu (Munuh&/lepetuh, 2024).

Juckycuja: OBJje HacTaBHUK IIOCTaje W Kycmoc duaumasHe
emuke. OH Mopa Jia 6y/le yI03HaT ca OCHOBHMM IIpUHLMNIUMA paja AU
(Hop. Aa ce o6yyaBa Ha ocTojehyM MmojaLnuMa Koju MOry caZpKaBaTH
CTepeoTHIIe) KaKO 6M MOrao Ja BOAMU OBY KPUTHUYKY aHaau3y. Kako
uctude Milosavljevi¢ (2022, p. 96), ,Halld y4eHHIU YECTO CJIEIO
Bepyjy AU-reHepucaHUM cajip)KajuMa — pa3Boj KpUTHYKe IMCMEHOCTH
nocTaje TeMesb HacTaBe je3uka.” OBa yJiora je MOX/ja Haj3axTeBHHU]a,
jep ce oA HaCTaBHMKa TpaXKM He CaMO Ja 3Ha CBOj NpeAMeT U
nejarorvjy, Beh M Ja MMa J[J0BO/bHO JyOHMHCKOT pa3yMeBamba
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TEXHOJIOTHje Jla 6M MOrao Jila je yYWMHU MpeAMETOM KpPUTHUYKE

pedJiekcuje.

4. H3a308u u emuyke duseme: uchum 3a cucmem u

nojeduHya

WuTerpanuja AW oTBapa HU3 NPaKTUYHUX U €TUYKUX M3a30Ba
KOju MpeBa3Wja3e UHAUBUJyaJHU MeJaroliKd Hamop W 3axXTeBajy
CUCTEMCKH OATOBODP.

4.1. llumarbe aymopcmea u akademckoz uHmezpumema

JenHa opf HajyoywbHMBUjUX [OuJieMa je NUTamke ayTopCTBa
y4eHU4YKor paja. EBpomcka komwucuja (2020, p. 18) narsamana
»JBY/ZICKY OJITOBOPHOCT” Kao HEH3aJJOKHAAUBY. ¥ MpaKcH, HaCTaBHUILIU
MOpajy /Zla pa3BHjy jacHe NMPOTOKOJIE U KPUTEPHUjyMe 3a OlleHUBambe.
Ja sau je paxg y koM je AWM moMorao y reHepucawy HjAeja HIU
HCIpaB/bakby TCpelllaka MoJjjeHAK OHOM KOjU je y MOTIYHOCTHU
ayToxToH? HacTaBHUK Mopa [Jla eyKyje Y4eHUKe O aKaJleMCKOj
NoIITEHY y JUTUTAJIHOM A00y - na AW Tpeba ga Oyne ,anat 3a
pasMulll/bake”, a He ,3aMeHa 3a pasMmulllybaitbe”. OBO 3axTeBa
nperoBapame HOBOT, 33je/ITHUYKOr pa3dyMeBama O TOMeE IITAa YHUHU
»OpUTUHa/aH” pajy epu AU.

4.2. HHCmumyyuoHa/Hu jaz u hompe6a 3d CUCMEMCKOM
nodpuwKom
Kako Harsamasajy Li&Wang (2021, p. 598), ,npodecrnoHanHU

pa3Boj HacTaBHUKA Yy epyd AU Mopa 6UTH KOHTUHYUPAH, IPaKTU4YaH U
yCcMepeH Ha nejarouiky npumeHy.” OBaj 3axTeB 3a NMepMaHEHTHUM
yCcaBpllaBamkeM NMOTKpemsbyje U bakuh-Mupuh (2022, cTp. 48), koja
KOHCTaTyje Aa ,6e3 cucTeMcKe U KOHTUHyHpaHe 00ykKe GoKycupaHe
Ha MeJarouiky UMILJIeMeHTalyjy, AUTUTAJHU aJaTH 0CTajy MOBPIIHU
Jlo/laTak, He Memwajyhu CylITUHY TPaAULMOHA/IHEe HacTaBHe mpakce”.
OBO [AUMPEKTHO OCBeT/baBa H3a30B ,MHCTUTYIMOHAJHOT ja3a” y
CPIICKOM KOHTEKCTY. Mmak, y CpICKOM KOHTEKCTY, Ka0 U Y MHOTHUM
JpyrydM, TOCTOjU ja3 u3MeDy HajaB/beHHUX IpPOMEHa U CTBapHe
nozapiike. HacTaBHUIM cy 4yecTO MpenylITeHH CeOU — HHUXOB yClexX
3aBUCH OJi JIMYHOT €eHTy3Hja3Ma U MCTPajHOCTH Yy CaMOCTaJHOM
ydyewy. HemocTajy cTaHfap/ii30BaHHd NporpaMu oO6yKe, BpeMe 3a
IJIaHUpalke W KoJlabopalMjy, a 4YecTO W ajJieKBaTHA TexXHUYKa
uHdpactpykrypa. OBaj ja3 AUPEKTHO yTHYe HA KBAJUTET U AYOHUHY
vHTerpanuje AW, pusukyjyhu za je cBeJie Ha MOBPILHY AUTUTAI3ALHU]Y
CTapHX MPaKCHU.
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4.3. EMOYUOHA/HA UHMeAU2eHYUja Kao He3aMeH/buUsd /bydcka

mephasa

duno3odcku riaejaHo, MpaBo Jie0Bakbe HACTABHUKA, KAKO je TO
yreMesbro Mepuje (1991), npeacraB/ba ,u360p Aa ce obpasyje” -
OJTHOCHO CBECHY OJJIYKY Jia Ce MOJICTaKHe cJo60Ja W ayTOHOMHja
y4eHHKa Kpo3 ayTeHTUYaH TMeJaromKkd OJHOC. YNPKOC CBOM
TEXHOJIOUIKOM HampeTKy, AW ocTaje cien 3a oBaj eMOLMOHAJHHU U
eTUYKU KOHTEKCT yyewa. [Jok Moxe Ja uAeHTHUOUKYyje obOpa3salf
rpelike y U3roBOpy, He MOXe Jia YOUM TPeMy Y YYeHHYKOM TJiacy,
dpycTpanmjy 360r 3acTtoja WIM Pafo03HAJIOCT KOjy je IMOKpPEeHYJIOo
onpeheHo mnuTamwe. HacTaBHMK, Kao HoCWIal, eMOI[MOHAIHE
MHTeJIUTeHIIMje W oBe O¢QyHJaMeHTa/lHe eTHYKe o06aBe3e, OCTaje
K/bydyaH 3a MOTHBALMjy, HU3rpafmy CaMONoy3/akba U CTBapambe
,0e30eHe 6a3ze” 3a rpemky. Kako sakspyudyje mpod. [lp CBeTsiana
Ypatuh (2022, p. 61), "Hamu HacTaBHUIM PpaHIyCKOr cajia UMajy
NPUJIKMKY Jla ce BUIlle 6aBe OHUM IITO UX je U MPUBYKJO0 Npodecuju —
NpeHollIemkeM Jby6aBU MpeMa je3uky U Kyatypu." Y oBom cBeTiy, AU
He yMamyje, Beh 3ampaBo UCTHYe BPEJHOCT OHE CYUITHUHCKH JbY/ICKe
JIUMeH3Mje 06pa3oBamba Koja ce He MOXKe aJITOPUTMHU30BaTH.

TpaHcdopMmarnyja yjore HacTaBHUKA (PAHIYCKOT je3UKa IO/
ytuiajeM AW jecsiokeH NeJaromikd, €THUYKU W HJEeHTUTETCKU
npeo6pakaj. OHa 3axTeBa MpeJia3ak ca NpeHollewha nHopMalyja Ha
JU3ajHUpamke  UCKYCTaBa, Cca  HWCOpaB/bakha  rpelllaka  Ha
WHTepIpeTalujy 1nojaTaka, U ca NpeHolllekha 3Halkba Ha MOJCTHUIA]
KPUTHYKOT MHUILb€HhA W HEroBame JbyJCKe Be3e. Yclex OBe
TpaHcpopMaldje He 3aBUCH CaMO O/ CIPEMHOCTH TMOjeJJUHOT
HAaCTaBHUKA Jla YCBOjU HOBe ajare, Beh W oj cmoCOGHOCTH Iiesior
06pa30BHOT CUCTEMA [Ia IPY>KU KOHTUHYHUPAHY, CMUCJIEHY MOJPLIKY U
Jla azpecupa HOBOHAcTajle eTH4YKe H3a3oBe. CHMHepruja JbyJCKe U
BellITa4YKe HHTEJHUTeHIMje HUje ayToOMaTCKa; OHa Ce Tpaju Kpo3
CBECTaH MeIarolIKHU paji U MHCTUTYIMOHAJIHY ocBeheHoCT.

3AK/bYYAK

Jlonazak BellTauKe HHTEJIUTEHI[Hje Y 06pa30oBarbe He 03HAYaBa,
KaKo Cce HEKHW Ialle, Kpaj HacTaBHMKa (paHIyCKOT je3uka, Beh
npejcTaB/ba MOYETaK Herose pejeduHrcane U o6oraheHe epe. OBaj
paj je mokaszao Ja ce TpaHcopMalMja He CBOJM Ha TEXHUYKY
HaZorpajmy, Beh mpejcraB/ba Ay00K (PUA030PCKH U IeJaromKH
NPEOKpeT y padyMeBakby CaMOl CMKCJIa HAaCTaBHUYKOT Mo3uBa. Kpo3
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aHaJIM3y KOHKPETHUX MpUMepa — OJi AU3ajHUpamba clieHapuja 3a Al

4eTOOTOBE J10 TYMayeka oZaTaka U3 NaMeTHUX TYTOPHUHT CUCTeMa —
II0CTaJI0 je jacHO Ja ce yJjora HacTaBHUKAa He yMamyje, Beh ce
KBaJIMTaTUBHO TpaHCHOPMHULIE U yCI0XKHbaBa.

HacTaBHUK ce moMmepa ca Mo3dliyje LEHTPaJHOr U jeJUHOT
u3Bopa uHdpopmanuja ("SageontheStage") Ka Mo3uLMjU CTpaTELIKOT
apxXdTeKTe MCKycTBa ydvewa. OH Bulle He ,ApXH dyac" y
TpaJMLIMOHAJHOM CMUCIY, Beh JU3ajHMpa NyTame y4yewa, NaK/bUBO
6upajyhu U KoMOHHyjyhu JbyJACKe W [AUTUTANHE HWHTepaKLuje.
Ocso60heH pPYTHMHCKUX, BpeMEHCKHM 3axXTeBHMX 3ajJlaTaka IOIMyT
reHepucama Bex0H, MHUIMjaJHe NIpOBepe paZ0oBa WU MeXaHUYKOT
BexxOama M3roBopa, HACTaBHUK J00OHja Ha HajBpeJHHUjeM pecypcy:
BpeMeHy YU KOTHUTUBHOM KanauuTeTy. OBo ocs060heHo BpeMe Moxe
ce UHBECTUPATH Y OHO IITO YMHU CYyIITUHY 06pa3oBamba: MOACTULabe
KPUTUYKOT MUIUL/beHa, Pa3B0j MHTEPKYJTYPaJHHUX KOMIeTeHIuja
KpO3 ayTeHTH4YHe TIIpudye U JebaTe, HeroBame eMIaTHje U
MOTHBAlMje, Te CTBapambe ayTeHTUYHUX JbY/ACKHX Be3a ca yYeHUIIMa
KoOje MOoJCTUYY UCTUHCKY JbyDaB NpeMa je3uKy U KyJTypH.

BynyhHoCT He JieXXH y HacTaBHULIMMa Koju ce 6ope NpPOTUB
TEXHOJIOTHje, Beh y OHMMa KOjU je NpPHUXBaTajy Kao MONHOT U
KpeaTUBHOT NnapTHepa. K/byd ycrnexa y 0Boj HOBOj €pH JIeXKH YIIPAaBO Y
CHUHEPIUju J/bYyJCKe W BellTauyKe HMHTesureHnuje. OBaj XOJMCTHYKH
NPUCTYT, Koju nojaceha Ha ,cUMPOHUjY” UHTEJUTEHIIY]jA O KOjoj mulle
Pocue (2015), nmogpasymeBa jJa ce pasiuydTe ¢opMe 3Hama U
MHTeJIMTeHIIUje He CYKo0JbaBajy, Beh KoeBoJIyHpajy W IojayaBajy y
CIyxK0M KOMILJIEKCHOT LiM/ba - CTBapamka CaMOCTaJHOT Y4YeHHKa.
HacTtaBHUK KoOju caBsiafaBa Al anaTe, KOjU 3Ha KaKo [a UX KPUTHUKHU
IPOLIeHH, KpPeaTUBHO INpPHUMEHM M, LITO je HajBaKHHje, NPEeUCIHUTa,
1ocTaje Hecpa3aMepHO MOhHUjU U eduKacHUju. OH MOCTaje apXUTEKTa
[epCOHAJIM30BaHOr, JUHAMMUYKOT M JNyOOKO aHraxkyroher uckycTsa
ydyema Koje je paHuje 6110 He3aMUC/IMBO 3a XeTeporeHe rpyle yieHuKa.

MebyTuM, oBa TpaHchopMalyja HOCH U HOBe o6aBe3e. Kao mTo
je MCTaKHYTO y aHa/JM3M, HaCTaBHUK caZia Mopa OUTH M 4yBap
KPUTUYKe CBECTHM W JUTUTa/JHe eTHKe, yiehu yyeHUKe Kako Ja ce
kpehy kpo3 Mope Al-reHepucaHor cajpxaja C pasbopoM U
npercnutuBaweM. OH Mopa pasBHjaTH He CaMO je3WYKe BellTHHe
y4eHMKa, Beh 1 ’bUX0BY OTIIOPHOCT Ha Jle3uHpopMalyje, CoCOGHOCT
Iperno3HaBawka aJrOPUTAMCKHUX IPUCTPACHOCTU U CBeCT O
OorpaHHYemrMa TexHoJioruje. OBa eTM4YKa JUMeEH3Uja HeroBe yJore
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nocraje pyHaMeHTa/IHA Y epU KaJia TEXHOJIOTHja CBe BUIIIE 0BJNKYje
nepueniyjy CTBApHOCTH.

OBa mHAMBHAya/HA TpaHcpopMalyja HE MOXKe Ce JOTOAUTH Y
BaKyyMy. 3a H€HO OCTBapere HEeONXOJHA je CUCTeMCKa MOoJ[plIKa.
O6pa30BHe UWHCTUTYIHje, KpeaTopud o06pa3oBHe TOJHUTHKE U
HaCTaBHUYKH PaKyJTETH MOPAjy Jia ce yApyKe Kako 61 00e36eauu
KOHTHUHYHUPAHY, CMHUCJIEHYy OOYKy, pellUJH eTHUYKe W NPHUBATHOCHE
M3a30Be, U ocurypasu jaa Al ciyxy Kao anaT 3a JleMOKpaTH3alujy 1
yHanpeheme KBaJMTeTa 00pa3oBama 3a CBe, a He Kao CpeACTBO 3a
noBehae mnocrojehnx HejegHaKOCTH. KypuKy/yMH HaCTaBHUYKHUX
dakysTera Mopajy XUTHO JAa wuHTerpuimy Al mnucMeHoCcT” Kao
dyHIaMeHTa/IHy KOMIIETeHIH]jy 6yiyher HacCTaBHUKA, YK/by4yjyhu He caMo
TEXHUYKO 3Hambe Beh U neJjarouky NpuMeHy U eTUIKY pedieKcHjy.

KonavHo, HajBeha 1 HEMOHOB/bMBA BPEJHOCT HacTaBHUKA y 21.
BeKy Hehe 6UTH y TOMe IIITO OH 3HA CBe OAroBope — Ty je Al cBakako
CynepuopHUja — Beh y TOMe IITO 3HA KAKO /Ia IOCTAaBH IIpaBa MUTaba.
[luTaka Koja MOACTHYY pPaZlO3HAJIOCT, KOja HM3a3UBajy KPUTUYKY
pedJiekcHjy, Koja oTBapajy BpaTa Ka JpyraydjuM KyJITypaMa U Koja
MOMaXKy YYEHUKY Jia carpajJid COTNICTBEHU je3UYKH UJIeHTUTET. YIIpaBo
y TOj CHOCOGHOCTH, KOMOWHOBAHOj ca JbYJICKOM TOIJIMHOM,
MelarolKOM UHTYHULHUjOM U MOpPaJIHUM KOMIIACOM, JIEXKH CYLITUHA U
OyIyhHOCT MHCIMPATHUBHE, ETUYKU OCBelllheHe U UICTUHCKU epHKaCHE
HacTaBe ¢paHIycKor je3vka. HacTaBHUK, y cuM6uo3u ca Al, HU4uUM
Mame Hero WKaJla, OCTaje K/by4YHU KaTaJusaTop TpaHchopmaluje
y4eHUKa y CaMOCTaJlHe, KPUTHYKH HACTPOjeHe H  je3UYKH
KOMIIETEHTHE TJio6asHe rpahaHe.
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TRANSFORMATION OF THE FRENCH LANGUAGE
TEACHER'S ROLE IN THE ERA OF ARTIFICIAL
INTELLIGENCE

Summary: The introduction of artificial intelligence (Al) into the
educational process represents a paradigm shift in foreign language
teaching, particularly French. This paper explores the profound
transformation of the French language teacher's role under the influence of
Al technologies. Through the analysis of concrete examples and
contemporary pedagogical approaches, the paper demonstrates how the
traditional role of the teacher as the primary knowledge bearer and central
figure in the classroom ("Sage on the Stage") evolves into the role of mentor,
facilitator, and designer of personalized learning experiences ("Guide on the
Side"). It investigates how Al tools, such as intelligent tutoring systems,
chatbots, automated assessment tools, and personalized content generators,
take over routine tasks, freeing up the teacher's time for more complex
pedagogical activities. The paper details essential examples of this
transformation: from using Al to create adaptive grammar and vocabulary
exercises, through the application of conversational Al avatars for speaking
practice, to analyzing student progress data for informed decision-making. It
emphasizes that the teacher now becomes essential as a critical guide
through Al-generated content, an architect of blended learning, and a
support in developing intercultural and socio-emotional competencies, which
Al cannot replace. The conclusion of the paper highlights that successful Al
integration does not imply replacing the teacher but rather empowering
them through a role transformation, where the combination of human
empathy, pedagogical intuition, and the power of Al tools creates an optimal
environment for acquiring the French language. This work contributes to a
better understanding of the necessary competencies for teachers in the
digital era and draws attention to the need for continuous training and
changes in the curricula of teacher training faculties.

Keywords: artificial intelligence, French language teaching, transformation
of the teacher’s role, digital pedagogy, personalized learning, educational
technologies.
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INTRODUCTION

The development of artificial intelligence (AI) over the last decade has
led to profound changes in educational systems worldwide,
particularly in the domain of foreign language learning. Al tools, such
as intelligent tutor systems, automated assessment systems, adaptive
platforms, and generative models, are changing the way students
learn, but also the way teachers plan, implement, and evaluate
instruction. These changes raise a number of questions about the
transformation of the teacher's professional role, which represents the
key problem of this paper.

Starting point of for the research problemwas: in what way does
artificial intelligence change the role of the French language teacher in
the modern educational context? In this regard, the subject of this
paper is the analysis of changes occurring in the pedagogical,
methodological, and technological components of teaching practice
under the influence of Al technologies. The research context is
contemporary teaching practice where Al is becoming part of the daily
educational process, both in formal education and in informal and
digital environments.

Contemporary literature emphasizes that the teacher's role is not
threatened by technological development but is transforming towards
new professional competencies, such as critical digital literacy, the
ability to integrate automated tools, pedagogical flexibility, and
mediation roles in a technology-enhanced environment. This
transformation is particularly pronounced in foreign language
teaching, where Al is altering the relationships between language
skills, authentic resources, and instructional personalization.
Moreover, as Tapscott (2009) demonstrates in his analysis of the "Net
Generation," the learning subject itself has changed: today's students
are digital natives, collaborative, and expect to be active creators of
knowledge, which represents both an additional impetus and an
opportunity for redefining the teacher's role.In light of the above, it is
necessary to systematically examine how Al shapes the contemporary
identity of the French language teacher, at both theoretical and
practical levels. Therefore, it is essential to define a clear research aim.
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THEORETICAL FRAMEWORK OF THE PAPER

Understanding the transformation of the teacher's role in the age of
artificial intelligence requires reliance on theoretical concepts from
the fields of pedagogy, educational technology, language didactics, and
cognitive sciences.

Evolution of Pedagogical Paradigms: From "Sage on the Stage" to

"Guide on the Side"

Historically, the traditional pedagogical paradigm of the teacher as a
"transmitter of knowledge" and central figure in the classroom ("Sage
on the Stage") has been gradually transforming. As Bates (2019, p.
203) states, "the good teacher in the 21st century is not the one who
knows the most, but the one who best organizes the conditions for
learning." This shift implies that the teacher becomes a facilitator and
mediator of learning (Shulman, 1986, p. 9), which aligns with
Vygotsky's (1978, p. 86) understanding of socio-cultural learning
where the mentor role is of crucial importance.This necessity for a
profound transformation of the teacher's role is also confirmed by
Michel Serres (2012) through his philosophical analysis of the digital
era. He points out that with the emergence of a new anthropological
subject, "Petite Poucette" (Little Thumb), who does not store
knowledge but accesses it dynamically, the historical role of the
teacher as a "holder" and transmitter of knowledge has ended.
Instead, the teacher must become an architect of the conditions for the
constitution of knowledge, a guide through the oceans of information,
and a facilitator of critical thinking. This evolution, conditioned by
digital technologies, represents the starting point for understanding
the deeper transformation caused by artificial intelligence.

Artificial Intelligence in Education: A New Pedagogical Partner

Contemporary research shows that Al is increasingly taking over
learning support functions: adaptive instruction, learning data
analysis, formative assessment, and automated feedback (Godwin-
Jones, 2021, p. 5). Intelligent tutoring systems and generative models
represent a change compared to traditional digital tools because they
not only provide resources but also interactively mediate the learning
process. Roll and Wylie (2016, p. 582) emphasize that Al in education
goes through phases of "evolution and revolution,” where
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technological advancements turn into new pedagogical practices,

requiring a flexible teacher role.

Specifics of Al Application in French Language Teaching

The application of Al in language education brings numerous specific
possibilities for teaching French: corpus processing, automated error
analysis, personalization of exercises, simulation of authentic
communication situations (Li & Wang, 2021, p. 3), pronunciation
analysis, and support for multimodal learning. Bertin and Moeglin
(2010, p. 77) point out that technology becomes an integral element of
language education, but its pedagogical value is determined precisely
by the teacher - their interpretation, selection, and integration of
tools. Similarly, emphasizing the paradigm shift, Baki¢-Miri¢ (2022, p.
34) argues that "the quality of contemporary French language
teaching rests on the teacher's ability to be an architect of the
student's experience, where technology serves as a bridge, not a goal."
This view directly supports the concept that the pedagogical value of
Al tools is determined by the critical selection and integration carried
out by the teacher.

Conceptual Models of the Teacher's New Role in the Al Era
Under the influence of Al, the "Guide on the Side" concept gains
additional dimensions. Contemporary authors (Selwyn, 2019, p. 45;
Serres, 2012, p. 48) emphasize that the teacher becomes:
¢ Learning Experience Designer: Creator of environments and
scenarios in which the student actively constructs knowledge.
e Data Interpreter: An expert who analyzes learning data
generated by Al tools and makes informed pedagogical
decisions.
e Mentor and Facilitator: Supports students in developing
complex competencies, including critical thinking and
intercultural communication.
e Critical Filter and Ethical Guide: Scrutinizes Al-generated
content, teaches digital literacy and privacy protection, and
defends academic integrity.

Critical Review of the Scope and Limitations of Al in Education

Although Al offers expanded pedagogical possibilities, numerous
authors also point out risks: ethical dilemmas, data privacy, potentially
reduced student autonomy, possible algorithm biases, and trust in
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"automated truths" (European Commission, 2020, p. 15; Selwyn, 2019,
p. 98). These limitations emphasize that critical understanding and
management of technology must be an integral part of teacher
competencies.This complex nature of the necessary knowledge is also
emphasized by Mishra and Koehler (2006) through their influential
framework of Technological Pedagogical Content Knowledge (TPACK).
They highlight that successful technology integration (including Al)
requires more than separate knowledge of the subject, pedagogy, or
technical tools; it requires synergistic knowledge that emerges at the
intersection of these three domains (TPACK), thereby positioning the
teacher as a reflective designer and facilitator of learning.

AIM OF THE PAPER

The aim of this paper is to, based on relevant theoretical and empirical
literature, analyze the changes in the role of the French language
teacher under conditions of increasingly intensive application of
artificial intelligence, and to point out the new competencies and
challenges that arise from it. In accordance with the aim, the following
research tasks are formulated:

1. To consider the theoretical foundations and scope of Al use in
foreign language teaching.

2. To identify key transformations of the teacher's role under
the influence of Al technologies.

3. To analyze the professional competencies of teachers that
become necessary in an Al-supported environment.

4. To examine the perspectives and limitations of Al application
in French language teaching.

METHODOLOGICAL APPROACH

The methodological framework of this paper is based on the principles
of scientific analysis of theoretical sources and a critical review of
relevant literature from the fields of pedagogy, educational
technology, and foreign language didactics.

TYPE OF PAPER

This paper represents a review and theoretical paper with elements of
comparative and thematic analysis of existing research on the
application of artificial intelligence in French language teaching.
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SOURCES AND LITERATURE SELECTION CRITERIA

The analysis includes peer-reviewed scientific articles, monographs,
studies, and institutional reports relevant to the topic, with an
emphasis on current publications (last 10 years) and scientific value.

ANALYTICAL PROCEDURES

The following analytical procedures were applied:

e Thematic Analysis for identifying key categories (teacher's
role, Al tools, competencies).

e Comparative Analysis for comparing theoretical approaches.

e Critical Analysis of the scope and limitations of AL

e Interpretative Method for interpreting theoretical settings in
the context of French teaching.

ANALYSIS AND DISCUSSION

In this part of the paper, the theoretical framework presented in the
previous chapter serves as a basis for a detailed analysis and
discussion of specific changes in the practice of French language
teaching under the influence of artificial intelligence. Through a
critical analysis of literature and existing research, the research tasks
of the paper are realized, aiming to identify not only the expected
directions of transformation but also the real challenges faced by
teachers.

1. Realization of Role Transformation: From Theory to Practice

Although theory clearly defines the shift from "Sage on the Stage" to
"Guide on the Side," in practice, it involves a much more complex and
comprehensive transformation. As Bates (2019, p. 214) points out in
the context of instructional design in the digital age, the key
pedagogical principle is "shifting the teacher's focus from transmitting
information to facilitating learning." This principle, which is at the
core of models such as the flipped classroom (Lebrun, 2016), becomes
even more pronounced and facilitated by the roles of Al. The teacher
does not abandon the role of expert but redefines it. The teacher is
increasingly viewed as an architect of the learning process,
responsible for designing learning environments that encourage active
student engagement. This architecture manifests itself through the
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design of authentic, problem-oriented scenarios in which students
actively construct knowledge, and Al tools serve as a key resource and
mediator.

[llustrative Example: The "Plan a Trip to Paris" project for level B1.
The teacher does not teach travel vocabulary or future tense
grammatical structures in isolation. Instead, they set a more complex
task: students, in small groups, must create a detailed travel plan using
Al tools. They can use ChatGPT to generate a draft itinerary based on
certain conditions (e.g., budget, interests), Google Travel or French
tourism websites for authentic information, and then create a
presentation or video guide in French. The teacher acts as a facilitator
during the process: helps formulate prompts for Al, directs towards
reliable sources, provides language support, and, finally, organizes a
session where groups evaluate each other. Such practice directly
operationalizes the theoretical concepts of learning experience design
and mentorship, but simultaneously raises questions about clearly
defining the boundary between the instrumental role of Al and the
essential pedagogical value contributed by the teacher (Mini¢&Deretic,
2024).

Discussion: This transformation requires a significant redirection of
the teacher's time and attention. Freed from the routine of generating
and correcting endless variations of exercises, the teacher now invests
time in creative planning, individual coaching, and facilitating complex
projects. However, as Selwyn (2019, p. 102) warns, there is a risk of
"pedagogical inflation" - the demands for new competencies can be so
great that without adequate systemic support (time for planning,
training, technological infrastructure), it can lead to the temptation to
use Al superficially or abandon it due to overload.

2. Al Tools in Action: From Potential to Real Pedagogical Value
The theoretical overview of Al tools in language teaching gains
concreteness when the results of their application in real contexts are
considered. The case study from a NiSgymnasium, where the use of Al
chatbots for conversation resulted in a significant increase in speaking
interactions per student, serves as a compelling example.

Detailed Analysis: In this project, the teacher did not just "turn on" the
chatbot. She designed an entire pedagogical framework: prior
introduction of the topic and key vocabulary; assignment of specific
communication scenarios to the chatbot (e.g, "role-play being a
salesperson in a Parisian bakery"); requirement for students to record
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conversations; joint analysis of the recordings in class, focused on

identifying systematic grammatical errors, pronunciation, and
vocabulary use; targeted corrective exercises based on observed
problems. This approach demonstrates how theoretical synergy is
realized in practice: Al provides the quantity and opportunity for
practice in a safe environment (confirming Hockly (2019, p. 84)), and
the teacher provides the quality, depth of interpretation, and
pedagogical guidance. Al here was a tool for collecting data on student
output, and the teacher - the interpreter of that data and the designer
of the teaching intervention.

Discussion: Although Automated Essay Scoring (AES) tools are
effective in recognizing surface errors, their ability to assess nuances
of style, coherence of argument, or cultural adequacy remains limited.
The teacher's work, therefore, is not eliminated but changed. Instead
of correcting every error, they focus on a higher level of writing -
essay structure, strength of argument, creativity of expression - while
Al takes care of grammatical accuracy. This requires the teacher to
develop the skill of "reading through" Al feedback, interpreting it, and
integrating it into their pedagogical practice, which is a completely
new dimension of their professional role.

3. New Competency Map: Critical Digital Literacy as the
Operationalization of the Ethical Role

The theoretically defined role of the teacher as a "critical filter" finds
its direct operationalization through the concept of digital literacy. As
Bulatovi¢ (2023, p. 37) emphasizes, for foreign language teachers, this
competency today "cannot be conceived without a critical attitude
towards artificial intelligence tools," which is a logical continuation of
the evolution of their professional role. This understanding goes
beyond technical knowledge and encompasses the ability for
pedagogical design, critical tool selection, and evaluation of their
contribution to learning. Due to the emergence of Al, this literacy is
now necessarily expanding towards critical Al literacy.

Concrete Application: A task in which students use an Al tool to write
a text about "the influence of the French Revolution on the Serbian
national revival," and then analyze it, is not merely a language skills
exercise. This approach requires competencies from the teacher that
go beyond technical knowledge. As Karsenti (2019, p. 12) emphasizes,
teacher preparation must include a critical understanding of Al and
ethical reasoning, so that they can design scenarios where technology
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serves learning, not governs it. Students are encouraged to verify: Are
the stated facts accurate (verification)? Does the Al omit important
perspectives (e.g., the impact on other Balkan peoples)? Does the text
reflect cultural or ideological biases (e.g., a Eurocentric view)? Does
the tool use adequate terminology? Such activity directly confronts the
theoretical risks of "automated truths" and algorithmic bias (Sadin,
2018, p. 121), transforming them from abstract threats into concrete
subjects of critical scrutiny in the classroom (Mini¢&Dereti¢, 2024).
Discussion: Here, the teacher also becomes a custodian of digital ethics.
They must be familiar with the basic principles of how Al works (e.g.,
that it is trained on existing data that may contain stereotypes) in
order to lead this critical analysis. As Milosavljevi¢ (2022, p. 96) states,
"our students often blindly trust Al-generated content - the
development of critical literacy becomes the foundation of language
teaching." This role is perhaps the most demanding, as it requires the
teacher not only to know their subject and pedagogy but also to have a
sufficiently deep understanding of the technology to make it an object
of critical reflection.

4. Challenges and Ethical Dilemmas: A Test for the System and the

Individual

The integration of Al opens a range of practical and ethical challenges
that transcend individual pedagogical effort and require a systemic
response.

4.1. The Question of Authorship and Academic Integrity

One of the most noticeable dilemmas is the question of the authorship
of student work. The European Commission (2020, p. 18) emphasizes
"human responsibility” as irreplaceable. In practice, teachers must
develop clear protocols and assessment criteria. Is work where Al
helped generate ideas or correct errors equivalent to one that is
entirely authentic? The teacher must educate students about academic
honesty in the digital age - that Al should be a "tool for thinking," not a
"replacement for thinking." This requires negotiating a new, shared
understanding of what constitutes "original” work in the Al era.

4.2. The Institutional Gap and the Need for Systemic Support

As Li & Wang (2021, p. 598) emphasize, "teacher professional
development in the age of Al must be continuous, practical, and
focused on pedagogical application." However, in the Serbian context,
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as in many others, there is a gap between announced changes and

actual support. Teachers are often left to their own devices - their
success depends on personal enthusiasm and perseverance in self-
directed learning. Standardized training programs, time for planning
and collaboration, and often adequate technical infrastructure are
lacking. This gap directly affects the quality and depth of Al
integration, risking reducing it to a superficial digitalization of old
practices.

4.3. Emotional Intelligence as an Irreplaceable Human Fortress
Philosophically speaking, the proper action of a teacher, as established
by Meirieu (1991), represents "the choice to educate" - that is, a
conscious decision to foster the freedom and autonomy of the student
through an authentic pedagogical relationship. Despite its
technological advancement, Al remains blind to this emotional and
ethical context of learning. While it can identify a pattern of error in
pronunciation, it cannot detect the tremor in a student's voice, the
frustration from a block, or the curiosity sparked by a particular
question. The teacher, as the bearer of emotional intelligence and this
fundamental ethical obligation, remains crucial for motivation,
building self-confidence, and creating a "safe base" for error. As Prof.
Dr. Svetlana Chvati¢ concludes (2022, p. 61), "Our French teachers
now have the opportunity to focus more on what attracted them to the
profession in the first place - transmitting the love for the language
and culture." In this light, Al does not diminish but rather highlights
the value of that essentially human dimension of education which
cannot be algorithmic.

The transformation of the French language teacher's role under the
influence of Al is a complex pedagogical, ethical, and identity
metamorphosis. It requires a transition from transmitting information
to designing experiences, from correcting errors to interpreting data,
and from imparting knowledge to fostering critical thinking and
nurturing human connection. The success of this transformation
depends not only on the willingness of the individual teacher to adopt
new tools but also on the ability of the entire educational system to
provide continuous, meaningful support and to address the newly
emerged ethical challenges. The synergy between human and artificial
intelligence is not automatic; it is built through conscious pedagogical
work and institutional commitment.
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CONCLUSION

The arrival of artificial intelligence in education does not signify, as
some fear, the end of the French language teacher, but rather the
beginning of their redefined and enriched era. This paper has shown
that the transformation is not reduced to a technical upgrade but
represents a deep philosophical and pedagogical upheaval in
understanding the very meaning of the teaching vocation. Through the
analysis of concrete examples - from designing scenarios for Al
chatbots to interpreting data from intelligent tutoring systems - it has
become clear that the teacher's role is not diminished but is
qualitatively transformed.

The teacher moves from the position of the central and sole source of
information ("Sage on the Stage") to the position of a strategic
architect of the learning experience. They no longer "hold a class" in
the traditional sense but design learning pathways, carefully selecting
and combining human and digital interactions. Freed from routine,
time-consuming tasks like generating exercises, initial paper checks,
or mechanical pronunciation drills, the teacher gains the most
valuable resource: time and cognitive capacity. This freed-up time can
be invested in what constitutes the essence of education: fostering
critical thinking, developing intercultural competencies through
authentic stories and debates, nurturing empathy and motivation, and
creating authentic human connections with students that foster a
genuine love for the language and culture.

The future lies not with teachers who fight against technology, but
with those who embrace it as a powerful and creative partner. The key
to success in this new era lies precisely in the symbiosis of human and
artificial intelligence.This holistic approach, reminiscent of the
"symphony" of intelligences described by Rosnay (2015), implies that
different forms of knowledge and intelligence do not conflict, but
rather co-evolve and reinforce each other in service of a complex goal
- the creation of an autonomous learner. The teacher who masters Al
tools, who knows how to evaluate them critically, apply them
creatively, and, most importantly, scrutinize them, becomes
disproportionately more powerful and effective. They become the
architect of a personalized, dynamic, and deeply engaging learning
experience that was previously unimaginable for heterogeneous
groups of students.
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However, this transformation also carries new obligations. As

highlighted in the analysis, the teacher must now also be a guardian of
critical awareness and digital ethics, teaching students how to
navigate the sea of Al-generated content with discernment and
scrutiny. They must develop not only the students' language skills but
also their resilience to misinformation, the ability to recognize
algorithmic biases, and an awareness of the limitations of technology.
This ethical dimension of their role becomes fundamental in an era
when technology increasingly shapes the perception of reality.

This individual transformation cannot happen in a vacuum. For its
realization, systemic support is essential. Educational institutions,
education policy creators, and teacher training faculties must join
forces to provide continuous, meaningful training, address ethical and
privacy challenges, and ensure that Al serves as a tool for the
democratization and enhancement of education quality for all, not as a
means to increase existing inequalities. The curricula of teacher
training faculties must urgently integrate "Al literacy” as a
fundamental competency of the future teacher, including not only
technical knowledge but also pedagogical application and ethical
reflection.

Finally, the greatest and irreplaceable value of the teacher in the 21st
century will not be in knowing all the answers - Al is certainly
superior there - but in knowing how to ask the right questions.
Questions that spark curiosity, that provoke critical reflection, those
open doors to different cultures, and that help the student build their
own linguistic identity. It is precisely in this ability, combined with
human warmth, pedagogical intuition, and a moral compass, that the
essence and future of inspiring, ethically conscious, and truly effective
French language teaching lies. The teacher, in symbiosis with Al, no
less than ever, remains the key catalyst for the transformation of
students into independent, critically minded, and linguistically
competent global citizens.
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AkazeMuja TEXHUYKO-BaCIUTAaYKUX CTPYKOBHUX CTyAMja Hum -
Opcexk Iupor, [lupoT, Cp6uja

TPAHC®OPMAILHJA YJIOTE HACTABHUKA ®PAHLLY CKOT
JEBUKA Y EPH BEIITAYKE UHTEJIMTEHLIHU]E

Caxcemak: Yeoheroe sewmayke uHmesauzenyuje (Al) y obpaszosHu npoyec
npedcmasasa napaduemamcku NOMAK y HACMA8U CMPAHUX jeaukd, noceOHO
¢panyyckoz. Osaj pad ucmpasicyje dy60Ky mpaHcgopmayujy y,a102e HACMaABHUKA
dpanyyckoz jesuka nod ymuyajem Al mexHosozuja. Kpos aHanusy KOHKpemHux
npumepa u caspemeHux nedazozackux npucmyna, pad deMoHCcmMpupa Kako ce
mpaduyuoHaHa y102a HACMABHUKA KAO 21A8HO2 HOCUOYA 3HAFA U YeHMPaJIHe
¢ueype y yuuonuyu (,Sage on the Stage") esosyupa y ysaozy menmopa,
dacuarumamopa u dusajHepa nepcoHaauszosanoz uckycmea yuersa (,Guide on
the Side"). Hcmpascyje ce kako Al asnamu, nonym namemHux mMymopuHe
cucmema, 4yemé6omosa, as1ama 3a AymoMamcKO Oyerusarbe U 2eHepucarbe
nepcoHaU308aHux cadpicaja, npeyaumajy pymuHcke 3adamke, ocao6ahajyhu
HACMABHUKY 6peMe 34 C/A0XCeHUje nedazozke akmueHocmu. Pad demasbHo
onucyje cywmuHcke npumepe ose mpaHcpopmayuje: od kopuwhersa Al 3a
Kpeuparbe adanmusHUX eexcou zpamamuke U 60Ka6y.napa, Npeko nhpumeHe
KoHsep3ayujckux Al asamapa 3a paszeo8opHy npakcy, 00 aHa/ause nodamaka o
Hanpemky yvyeHuka 3a OOHoulerbe UHOopMucaHux odyka. Haznawasa ce da
HacmasHuk cada nocmaje Heonxo0aH Kao kpumu4ku 800uy kpo3 Al-zeHepucaHe
cadpaicaje, apxumexkma mewosumoz y4era (blended learning) u nodpwka y
pa3eojy UHMepKy/imypa/aHux u coyuo-eMOyUOHAIHUX KoMnemeHyuja, koje Al He
Moxce da 3ameHu. 3akmy4yak pada ucmuye da ycnewHa uHmezpayuja Al He
nodpasymesa 3ameHy HACMABHUKA, 8eh e2080 0CHAJCUBAME KPO3 NPeobpaxXcaj
yno02e, 20e KombuHayuja sydcke emnamuje, nedazozke uHmyuyuje u mohu Al
asama cmeapa onmuMaJaHo OKpycerse 3a ycsajarbe gpaHyyckoe jesuka. 0saj
pad donpuHocu 60/5eM pasymesarby HEONX0OHUX KOMNemeHYyuja 3a HacCmagHuKke
Yy duezumasnHoj epu u ckpehe naxcrey Ha nompe6y 3a KOHMUHYUPAHOM 0OYKOM U
NPOMEHOM KypuKy/ayMa HACMAasHU4YKUX pakysamema.

Kmyune peuu: sewmauka unmenuzeHyuja, Hacmasa @HpaHyyckoz jesuka,
mpaHcgopmayuja yaoze HaCMasHUKa, du2umaaHa nedazo2uja, NepcoHaIu308aHO
yuerve, 06pazoeHe mexHo02uje.
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